


The Facts -

In general:

e significant ‘value loss’ in several key areas
regarding both literacy and numeracy

e We are struggling to extend our top-end
students

e We aren’t catering for the individual needs
of our students

e Students don’t seem to be intrinsically
motivated to learn



SO where to next®

e Focus on the learning, not the
teaching - Instructional core

e Engage in research (evidence-based) -
best practice

e Whole-school approach



Strategies identified through meta-analysis
conducted by McREL (Marzano, 1998) in 2010.

Provides an updated estimate on each
strategy’s effect on student

achievement.
(lassroom Instruction
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Mobility - -0.39
Television - -0.14

Summer holidays -0.09



Best Bets!



“The Notable nine”

oetting objectives and
providing feedback

Reinforcing effort and
providing recognition

Cooperative learning

Cues, Questions and
Advance organisers

Nonlinguistic
representations

summarising and
note taking

Assigning homework
and providing
practice

Identifying
similarities and
differences

Generating and
testing hypotheses
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“Goals, not content coverage or learning processes provide the rationale for
curriculum and instruction” - Jere Brophy, Motivating students to learn

<= Set learning objectives that are specific not restrictive i

Learning Objectives

Learning Activity

Qi AP

by the end of the lesson you will be able to

ommunicate learning objectives to parents and students |

onnect the learning objectives to previous and future
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Providing feedback (0.76) -

addresses what is correct and elaborates on what is needed NeXt

/
X4

. = immediately for low level students
Timely to meet student needs diately for low level stud

< (riterion referenced - rubric |
<+ Engage students in this process (peer/ self |

assess). eg create a blog

Learning Objectives My feedback Partner’s feedback | Teacher’s feedback
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“successtul students know that people, luck and ability are not dependable
keys to success - effort 1s”

O LEffort Vs Scores

Sitideniitfnest-conen 20N Mrannetoicliony/ Al
Atticus 115 5 10 '
Scout 26 9 ) '
0 b

0 10 20 30

< explicitly teach students about the link between effort &
achievement !

< students to keep track of their own effort & achievement

Excellent Good Emerging Unsatistactory i

- Ireread the text and |1 o\iowe
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“Providing recognition must be done appropriately or it can have !
M negative consequences’ - Alderman, 2008

¢

< Promote mastery-goal orientation - relative to

achievement of goals rather than comparison to others
(sense of control especially low-level students). pg 33

\/
X4

Praise 15 specific and aligned with expectations

\/
X4

Symbols of recognition - progress of learning not completion of work

“Students may reject praise if it 1s delivered in the presence of peers or it is e
1 overused” - Hattie & Timperley, 2007 i
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foundation for success in a world that depends on collaboration and cooperation

%k

OOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOOO

< Emphasise positive interdependence and individual
accountability

<= Keep group sizes small (between 3 and 5)

<= Use consistently but balance with sutficient opportunities
to practice independently

“cooperative learning 1s a process. '1he teacher must teach the steps to the
process, provide opportunities to practice those steps and clearly define the
norms and parameters’” - Tweed, 2009
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4. Cues, Questions and Advance  *
OrganlSGI‘S (0.74‘) = “Introduced before a lesson to draw

attention to important points, identify relationships and relate prior
knowledge” - Branford, Brown & Cocking, 2000

o Ask inferential and analytical questions instead
of questions that simply require recall.

Analysing errors Constructing support Other perspectives

- How is this information What is an argument that would Why would someone consider this

ookt n 2 R . } 5 o . 15
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@& Advance organisers - are stories, pictures and other

introductory material that set the stage for learning. (Expository,
Narrative, SkKimming & Graphic).

o Handy hint: narrative and graphic work every time!



5. Nonlinguistic representations (0.49) -

represent which allows us to experience emotions,
sights, sounds, tastes and tactile experiences

%

@ Use graphic organisers. eg. create a timeline
using pictures

@ making physical models
@ generate mental pictures
@ create illustrations or pictographs

@ kinaesthetic activities



Organise

6. Summarising and Note taking (1.00)

Reflect

"Involves higher-order thinking as students analyse and decide which
information to keep, which to exclude and which to replace”

@ Engage in reciprocal teaching (summariser, questioner,
clarifier, predictor)

@ Summary frames

@ Use a variety of different types and allow time to revise
notes



7. Assigning homework (0.13)

@ Need to be careful with the design of homework that we

set (not new) - reinforce misconceptions/ learn incorrectly

@ better with corrective feedback that is
immediate (comments NOT grades)

@ develop whole-school homework policy

@ design should communicate the purpose - to
increase speed and accuracy or to prepare for new learning

@ Provide only as needed



Providing practice (0.42)

"Students need to practice a skill at least 24 times
before they reach 80% competency” - Anderson, 1995

@ Communicate the purpose of practice
@ Provide Feedback

@ sessions are short, sharp and focused - more at

the beginning of a unit 10
8
6
A
2
Check for Independent O : A
understanding practice Week 1 Wee

B Practice per week



8. Similarities and Differences (0.66)

"Identifying similarities and differences helps learners gain insight, draw
inferences, make generalisations and refine schemas” - Holyoak, 2005

Comparing Informal outline S 5 ihation
Classifying S
Metaphors

Analogies Key comparisons

@ teach a variety of ways to identify similarities
and differences

@ teach explicitly and practice as they engage in
identifying similarities and differences

@ provide support cues to help students. eg.
posters & diagrams



“If I had..

9. Testing Hypotheses (0.58)

Induction - ‘reading between the lines’ to figure things out

deduction - using general rules fo make predictions about a future
event or action

@ Engage students in a variety of structured tasks
for generating and testing hypotheses - minilessons

@ Ask them to explain their hypotheses

"What would
“what if.." happen...”



BEvery student,
Every classroom,
Every zone
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